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Iftita Rahmi, (2020): An Analysis of Students’ Pronunciation Errors in
Reading Aloud at SMA Negeri 8 Pekanbaru
Based on the preliminary study of the tenth-grade social students of
SMA Negeri 8 Pekanbaru, the researcher found that the students often made errors
of pronunciation in reading aloud. Since pronunciation had been part of the
curriculum, the researcher was interested to conduct research related to the
problem. The main purpose of this research was to find out the dominant types of
error in linguistic category and surface strategy taxonomy at the tenth-grade social
students of SMA Negeri 8 Pekanbaru”. The design of this research was
descriptive quantitative which focused on one variable, which was pronunciation
errors. After analyzing the data, the researcher found that students made 102
errors during reading aloud. The dominant error was found on item 1 or  as in
 (considerable), which was 16 errors. Furthermore, students made 63
errors in pronouncing vowels (61.76%) and 39 errors in pronouncing consonants
(38.24%) in linguistic category taxonomy. Surface strategy taxonomy had 3
omission errors (2.94 %), 4 addition errors (3.92%), 35 misinformation errors
(34.31%) and 60 misordering errors (58.82%). It can be concluded that the
pronunciation errors at the tenth-grade of social students of SMA Negeri 8
Pekanbaru were dominated by vowel error in linguistic category and misordering
errors in surface strategy taxonomy.




Iftita Rahmi (2020): Analisis Kesalahan Pengucapan Siswa Dalam
Membaca Nyaring di SMA Negeri 8 Pekanbaru.
Berdasarkan obsevasi awal pada kelas sepuluh IPS SMA Negeri 8
Pekanbaru, peneliti menemukan bahwa siswa seringkali melakukan kesalahan yang
tidak disadarinya dalam berucap selama kegiatan membaca nyaring. Menimbang
bahwa pengucapan merupakan salah satu aspek penting pembelajaran Bahasa
Inggris, peneliti memutuskan untuk meneliti kesalahan-kesalahan pengucapan
siswa dalam  membaca nyaring di SMA Negeri 8 Pekanbaru. Lebih jauh, tujuan
penelitian ini adalah untuk menemukan jenis kesalahan pengucapan yang menonjol
sesuai dengan Taksonomi Kategori Linguistik dan Taksonomi Strategi Latar.
Desain penelitian ini adalah deskriptif kuantitatif yang berfokus pada satu variabel,
yaitu kesalahan pengucapan siswa kelas sepuluh IPS selama aktivitas membaca
nyaring. Setelah menganalisis data penelitian, peneliti menemukan bahwa terdapat
102 kesalahan pengucapan yang dilakukan siswa selama proses membaca nyaring.
Kesalahan yang sering muncul ditemukan pada simbol  as in 
(considerable) sebanyak 16 buah. Dalam taksonomi kategori linguistik, ditemukan
63 kesalahan pengucapan bunyi vowel (61.76%) dan 39 kesalahan pengucapan
bunyi konsonan (38.24%). Untuk taksonomi strategi latar, terdapat 3 kesalahan
kealpaan (2.94), 4 kesalahan adisi (3.92), 35 kesalahan disinformasi (34.31%) dan
60 kesalahan penempatan (58.82%). Sebagai kesimpulan, kesalahan pengucapan
siswa kelas sepuluh IPS SMA Negeri 8 Pekanbaru didominasi oleh kesalahan
pengucapan bunyi vowel untuk taksonomi kategori linguistik dan kesalahan
penenempatan untuk taksonomi strategi dasar.
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A. The Background of the Problem
Pronunciation is identic with how to say words or how we produce the
sounds (Kelly, 2000). Every word that we utter should be clear and can be
accepted by other speakers. It means that people can understand what we are
saying actually. Therefore, pronunciation has been one of the important aspects
to make good communication, particularly for students in senior high school.
On account of its importance, English pronunciation has been part of the
main material in Kurikulum 2013. Hence, a teacher has a responsibility to teach
it and it should be appropriate with the material itself.
Unfortunately, students sometimes make errors when pronouncing
English words. It is common for them to make errors during the process of
learning English pronunciation. Those errors can be studied as of linguistic
category taxonomy and surface strategy taxonomy (Dulay, Burt & Krashen,
1982, p.146). First, errors are able analyzed from the perspective of language
components. It is called as linguistic category taxonomy. Then to discuss it in
the scope of pronunciation, errors are analyzed by the discipline of phonology.
Meanwhile, there is surface strategy taxonomy which focuses on omitting,
adding, misinforming, or misordering speech sounds.
State Senior High School of 8 Pekanbaru is one of the high schools in
Riau province located Abdul Muis street. As a formal education institute, SMA
Negeri 8 Pekanbaru adapts Kurikulum 2013 Revisi 2017. In the school, English
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is one of the subjects that has been taught since first-grade students. The subject
is taught twice a week in 90 minutes for each meeting. Given the materials of
English, students are expected to be able to pass the score of 70.
Based on the researcher’s preliminary observation in November 2018 at
SMA Negeri 8 Pekanbaru, the researcher knew that most of the students at X
IPS 1, X IPS 2, X IPS 3 of SMA Negeri 8 Pekanbaru had a problem with
pronunciation. The teacher explained that sometimes they made errors in
pronunciation in speaking or read a text aloud. Besides, students also
mispronounced two words that have similar pronunciation. In other words, they
were not able to distinguish the pronunciation of those two words. Those
problems in pronunciation were proved by their achievement which could not
pass the passing grade. From 108 the tenth-grade social students, the teacher
clarified that 9 students or 8% of the students had good pronunciation, 14
students or 13% of the students reached average level and 79% of the students
had poor pronunciation.
As stated before, their pronunciation errors can be discussed from the
sides of linguistic category and surface strategy taxonomy. For example, some
of them pronounced // (young) as //. In linguistic category taxonomy, it
is clear that students mispronounced vowel // as in //. They replace the
speech sound by // or also known as misordering in surface strategy
taxonomy.
Reflecting on the phenomenon, the teacher should apply the way that
can resolve the problem, even minimalize the errors that they made. For that
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reason, the teacher can implement reading aloud as a strategy to practice
student’s pronunciation. Reading aloud is saying written words orally. By this
strategy, the teacher can recognize whether students make errors or not. If
students make pronunciation errors, the teacher can ask them to repeat
pronouncing the words become correct.
Based on the explanation above, the researcher was interested in
emphasizing the problem in the research entitled “AN ANALYSIS OF
STUDENTS’ PRONUNCIATION ERRORS IN READING ALOUD AT SMA
NEGERI 8 PEKANBARU.”
B. The Problem
From the phenomenon, it was clear that some of the tenth-grade social
students at SMA Negeri 8 Pekanbaru had errors in pronunciation. To make the
problems clearer, the problems were identified, limited, and formulated as
follows:
1. The Identification of the Problem
a. What errors were made by the tenth-grade social students in
pronouncing English words?
b. What mistakes were made by the tenth-grade social students in
pronouncing English words?
c. How was the student’s pronunciation in reading aloud?
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d. Why did some of the students make errors in pronouncing vowels and
consonants?
e. Why did some of the students make mistakes in pronouncing vowels
and consonants?
f. Why did some of the students pronounce English words as they say in
Indonesia?
g. Why were some of the students not able to distinguish one or more
words whose similar pronunciation?
h. What types of errors were made by the tenth-grade social students in
pronouncing English words?
2. The Limitation of the Problem
Based on the identification of the problem that was stated above, the
researcher limited on describing pronunciation errors in reading aloud at the
tenth-grade of social students of SMA Negeri 8 Pekanbaru.
3. The Formulation of the Problem
The problem of the research was formulated as what dominant types
of pronunciation errors were made by the tenth-grade social students in
reading aloud at SMA Negeri 8 Pekanbaru?
5
C. The Objective and Significance of the Research
1. The Objective of the Research
The objective of the research was to identify dominant types of
pronunciation errors that were made by the tenth-grade social students in
reading aloud at SMA Negeri 8 Pekanbaru.
2. The Significance of the Research
The importance of the research for the researcher was to enhance her
knowledge about mastering English pronunciation not only theoretically but
also practically. Besides, this research was supposed to provide the
comprehension of students and teachers at SMA Negeri 8 Pekanbaru.
Finally, this research was supposed to help readers who were interested to
comprehend the types of pronunciation error deeply.
D. The Reason for Choosing the Title
The reasons why the researcher was interested in conducting this research
with the topic above were based on several considerations:
1. The problem was challenging to be investigated. Since the students
felt difficulty in pronunciation, it had attracted the researcher to
conduct the problem as research.
2. This topic was relevant in the learning and teaching process because
the curriculum decides pronunciation as one of the materials which
should be acquired by students.
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3. The research title is appropriate with the researcher as a student of
English Education Department.
E. The Definition of the Terms
To avoid misinterpretation and misunderstanding, the definition of the
terms in the research was given as follows:
1. Pronunciation errors
Pronunciation errors refer to two perspectives, such as linguistic
category and surface strategy taxonomy. Therefore, the researcher
emphasized identifying the types of pronunciation errors that are
made by students in reading aloud.
2. Reading aloud
Reading aloud can be defined as saying written text orally. This can
be done with or without an understanding of the content. In this
research, reading aloud became a tool to describe pronunciation




REVIEW OF RELATED LITERATURE
A. The Theoretical Framework
1. The Nature of Pronunciation
Pronunciation is the way student use in producing sounds or words.
(Richard & Schmidt, 2002, p.429). Firstly, the words or sounds are
airstreams that come from the larynx. The airstream is brought to the lip.
When the time comes to say the word, our mouth forms each alphabet or
symbol with others that are interconnected.
Kenworthy (1988) adds that in pronouncing English words, the
sounds are combined or substituted with each other and it forms different
words. For example, the sound of // as in no is replaced by // in the word
of met, so the word becomes net. In this case, the sounds are significant
because it is used as a production of pronunciation.
Furthermore, Dalton and Seidlhofer (1994, p.3) state that
pronunciation is a production of speech sound which is used to achieve
meaning. It refers to the context of speaking. Thus, when a speaker says
something, they would like to convey the information. On the other side,
their listener would receive the meaning.
In line with the explanation above, pronunciation is an important
thing to make good communication (Saville-Troike, 2006, p.142). When
individuals are involved in a conversation, they would try to understand
what they are discussing. They need to say their words clearly. That is the
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reason why people should have good pronunciation in communication. It
would help them to avoid misunderstanding.
To sum up, pronunciation is defined as a manner to produce sounds
or words. When the mouth utters a word, the listener can understand it.
Hence, speakers should have good pronunciation to make their message is
understandable and build good communication.
a. Teaching Pronunciation
As mentioned before, people need to have clear pronunciation so
that there is no misinterpretation when they communicate with others.
Kenworthy (1988, p.17) states it as the goal of pronunciation. Although
learning how to pronounce words is also to be like a native speaker
(Kenworthy, 1988, p.17), but she more emphasizes with an explanation
that acquiring pronunciation aims to be more comfortable with other
speakers in a conversation.
To achieve the goal, in teaching pronunciation, the teacher helps
students to show how to pronounce the word correctly (Kenworthy,
1988, p.1-2). Sometimes they are not able to imitate their teacher and
errors cannot be avoided. Then the teacher gives them feedback for
students. The feedback can be an explanation about paying attention to
what they say. The teacher also can give them some exercises which
lead students in learning pronunciation. However, there are many ways
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to teach students that would make them can pronounce like a native
speaker and comprehend in each conversation (Kenworthy, 1988, p.17).
Harmer (2001, p.253) explains that teachers can teach
pronunciation by the way of demonstrating how to make the sounds. As
an example, the teacher introduces the sound of // as in ship and // as
in chip. This would help students to contrast two similar sounds. He also
explains that teachers can teach students from the side of stress. The
teacher gives them a sentence that has been marked before. Then, if
students reach the marked word or sentence, students should stress it
during reading aloud. Besides, the teacher can teach pronunciation with
intonation. For instance, the teacher gives the capital word for the
sentence ‘This is MINE!’. When students pronounce the word ‘MINE’,
students should arrange their pitch louder. From the explanation, we can
conclude that pronunciation can be taught from introducing the element
to element essentially.
According to Kurikulum 2013 Revisi 2017, the approach of
teaching pronunciation is scientific approach. It refers to the instruction
focusing on students rather than a teacher or known as student-centered.
Furthermore, the curriculum determines teaching on text as a foundation
of instruction (Permendikbud, 2016). It should be implemented for all
material.
Pronunciation is taught as a part of language features in Kurikulum
2013. For senior high school, there are six to nine basic competencies
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that have been categorized for each grade. Every competence has
pronunciation as a part of English material and it is included in the
syllabus. Further, teaching pronunciation is in line with the main
material. As an example, when a teacher teaches correlative
conjunctions, he does not only show how to use ‘either … or …; neither
… nor …; etc. in sentences or how the rule of an element should be put.
But the teacher also teaches students about how to pronounce the word,
element, or conjunction itself. It explains that teaching pronunciation is
suited to the given material.
To sum up, teaching pronunciation is dependent on the teacher.
Teachers can implement many ways to teach pronunciation, but they
should follow what the curriculum has decided. In the classroom, there
is no teacher-centered anymore. So, it is better to let students learn how
to say English words correctly by their selves. If they make errors in
learning pronunciation and cannot find a way to repair them, the teacher
may help them as a facilitator.
b. Pronunciation Error
In Longman Dictionary of Language Teaching and Applied
Linguistics, Richard and Schmidt (2002, p.184) define pronunciation
error as faulty or incomplete learning. This error arises because
student’s knowledge of pronunciation is lack (Richard & Schmidt, 2002,
p.184; Brown, 2000, p.217-218 & Corder in Saville-Troike, 2006, p.39).
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It means that when students make errors in pronouncing English words,
they do not know how to utter the word.
Moreover, James in Brown (2000, p.217) says that error cannot be
self-corrected. It means that if the student is not able to correct the fault,
it is assumed that the fault is an error. As mentioned before, the reason
why students cannot repair their error in pronunciation is because of the
lack of their knowledge.
According to Dulay, Burt, and Krashen (1982, p. 138), studying
student’s errors in pronunciation serves two major purposes. First, it
delivers data from which inferences about the nature of language
learning can be made. Second, it indicates to teacher and curriculum
developer which part of pronunciation students have most difficulty
producing correctly and which error types detract most a student’s
ability to communicate effectively.
To sum up, pronunciation error occurs because student’s
knowledge is lack. If students cannot pronounce it become correct
themselves, it is still called error. Pronunciation errors that they make
show how far their nature of knowledge is. Besides, it encourages the
teacher to decide which parts of the type of pronunciation itself. So, the
teacher can search for the solution to disappear pronunciation errors
from students.
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c. Pronunciation Errors in Reading aloud
There are two kinds of reading according to Richard and Schmidt
(2002, p.443). One of them is reading aloud which can be defined as
saying a written text orally. Compared to silent reading, reading aloud
can be done with or without comprehension of the text. In the context
of learning English in Indonesia, we can find that some teachers or
students read text aloud. It seems like a habitual activity in the period of
teaching and learning process.
Trelease (2006, p.3) states that reading aloud becomes a solution
for a student to build knowledge. Moreover, Huang (2010, p.147)
explains that reading aloud has five functions in foreign language
teaching. They are practicing pronunciation, improving oral English,
getting a deeper understanding, developing the knowledge, and
improving the classroom atmosphere. Once more, reading aloud is proof
as another reason to be implemented during teaching and learning
English.
One of the benefits of implementing reading aloud is to practice
pronunciation. Huang (2010, p.147) also says that reading aloud is a
kind of comprehensive practice of pronunciation. Since the text is said
orally, readers should pronounce every word, divide the meaning
groups, and arrange the pause based on the content. Furthermore, the
reader should give attention to suitable stress, intonation, and rhythm.
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Unconsciously, they have practiced their pronunciation during reading
the text aloud.
Assumedly, reading aloud is a strategy, practice, or tool used by
students to build their English pronunciation. Teachers apply reading
aloud as a practice unconsciously to measure how good a student’s
pronunciation is. It also opens our minds to see more what reading aloud
can give for pronunciation. Because reading aloud becomes a practice
for pronunciation, it cannot be avoided that students sometimes make an
error when they say every word aloud. Then, those pronunciation errors
can be seen from two perspectives (Dulay, Burt & Krashen, 1982,
p.146).
1) Linguistic Category Taxonomy
This taxonomy differentiates errors from language
components. Then, to discuss error in pronunciation, the
language component which is used is phonology. Phonology is
about how the speech sound forms pattern in a particular
language (Gut, 2009, p.7; Kelly, 2000, p.9; Richard & Schmidt,
2002, p.398). It deals with the way a system in producing
speech sounds.
2) Surface Strategy Taxonomy
Surface strategy taxonomy focuses on the ways surface
structures. Analyzing the pronunciation error based on this
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taxonomy concerns identifying cognitive processes that
underlie student’s reconstruction of English. It opens our mind
that pronunciation errors are not from student’s laziness or
carelessness, but of their principle in constructing it.
In this research, the researcher applied reading aloud as a tool to
identify all of the types of pronunciation errors.
d. Assessment of Pronunciation Errors in Reading aloud
Assessment is needed to assess how successful a student learns
English pronunciation is (Tsagari, et al, 2018, p.3). Besides, the data
collected from students can be proved whether the teacher is also
succeeding or not in teaching pronunciation. If students have a bad
ability to pronounce English words, the teacher can reflect on the how
their techniques in teaching and decides to fix it.
Additionally, Dulay, Burt, and Krashen (1982, p. 138) explain
assessment is useful to know whether the given material of
pronunciation is hard for students or not. Since students make errors in
pronunciation, it has been a window of opportunity for teacher and
curriculum developer to analyze the types of error and find where the
difficulty of pronunciation material student has the most. Those data
collection would become a reflection for teachers and curriculum
developers in arranging the curriculum.
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According to Richard and Schmidt (2002, p.35), to do an
assessment, a teacher can use tests, interviews, questionnaires,
observation, etc. Those kinds of testing would collect the data
information that teacher needs. For example, to know which types of
pronunciation errors are made by students, the teacher can give them an
oral test which is reading a text aloud.
Furthermore, in arranging an assessment of pronunciation errors in
reading aloud, we should know what indicators can be a standard to be
assessed (Fulcher & Davidson, 2007, p.58). Then, each pronunciation
error has several indicators. Here, the indicators of pronunciation error
in reading aloud.
1) For Linguistic Category Taxonomy, pronunciation errors can be
assessed from vowel and consonant.
a) Vowel. According to Roach, (1998, p.10), vowels can be
defined as sounds in which the movement of air is ably
passed from the larynx to the lips without any obstacle.
Vowel consists of two types, pure vowel, and diphthong
(Kelly, 2000, p.1 & Knight, 2013, p.64). Diphthong itself is
known as the combination of two vowels (Gut, 2009, p.60;
Kelly, 2000, p.2; Roach, 1998, p.20; Richard & Schmidt,
2002, p.158).
b) Consonant. It is a speech where the airstream from the lung
is either completely blocked (Richard & Schmidt, 2002,
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p.110). If vowels are produced when the mouth quite open,
then consonants are produced with a more closed mouth
(Knight, 2013, p.15).
Analyzing vowel and consonant are looked at how
student’s ability to distinguish the sound is. It should be
remembered that the discipline of phonology refers to the
speech sounds, not the letters. In the English alphabet, there are
5 vowels and 21 consonants. Meanwhile, the distribution of
speech sound is 20 different vowel sounds (including 12
diphthongs) and 24 consonant sounds (Kelly, 2000, p.7). So,
the researcher who investigates pronunciation errors in this
scope should describe the errors from the speech sounds.
2) For Surface Strategy Taxonomy, the indicators are:
a) An omission is characterized by the absence of one or more
items that should appear in words.
b) The addition means a type of error inserting one or more
speech sounds in pronouncing the word.
c) Misinformation is characterized by the wrong form of
speech sound. As the name, this error makes the listener
cannot understand the pronunciation well.
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d) Misordering is an error whose characteristic by the
incorrect placement of speech sounds in pronouncing the
sounds.
In this research, the researcher took all of the indicators of
pronunciation errors in reading aloud as an assessment.
The Table II.1












B. The Relevant Research
The relevant research is some of the previous researches which
investigates the identic problem as this research. All of those researches provide
much information, such as the development of literature review, the design of
research itself, and the research findings. The information help researcher to
conduct the study with the scope of pronunciation errors.
The first previous research was a research entitled An Error Analysis in
Pronunciation of English Vowels of the First Semester Students of English
Education Department in IAIN Surakarta in the Academic Year 2015/2016 by
Latifah Nur Kartyastuti. The design of this research was qualitative which
identified and classified the errors in pronouncing English vowels. She
collected the data by giving two tests to eleven participants and analyzed the
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sample by using error analysis procedure. In the research, she found that there
were errors in pronouncing English vowels with percentage number from the
lowest as follows: // 5%; // 8%; // 12%; // 21%; // 24%; // 28%; //
31%; // 34%; // 52%; // 53%; // 55%; // 64%; // 64%; // 75%; //
76%; // 85%; // 87%; // 91%; and //. //, //, //, //, //, // are
100%. The research finding showed that the participants accomplished three
types of pronunciation error; substitution, insertion and omission.
The second previous research was Pronunciation Problems: A Case
Study of English Language Students at Sudan University of Science and
Technology by Elkhair Muhammad Idriss Hassan. This research investigated
pronunciation problems experienced by students which first language was
Sudanese Spoken Arabic. Hassan collected the data by observations,
recordings, and questionnaires from fifty students of SUST and thirty lecturers
of English language from the same university. Hassan found that students have
problems in pronouncing English vowels that had more than one way of
pronunciation in addition to the consonant sound contrasts e.g. // and //, //
and //, // and //, // and //. Based on the finding, the researcher concluded
that the factor which influences the problem was the interference of student’s
native language in acquiring English.
This research had the same way as the relevant research, which was
discussing pronunciation errors. Furthermore, the previous research and this
research were the same to discuss the errors based on whether the speech sounds
are omitted, substituted, or added. Besides, the data were taken from students
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who should read a text and words aloud. The errors that made by participants
were presented as percentage calculation.
However, there were some differences between the first, second
previous study and this research. This research did not discuss pronunciation
errors based on intralingual or interlingual. Another dissimilarity also could be
seen in the method of the research. If the relevant researches deal with the
qualitative design, this research decided descriptive quantitative as the design
of the research.
C. The Operational Concept
The operational concept is indicators that help the researcher to avoid
misunderstanding and misinterpretation in conducting the research. Further, the
operational concept should be related to the variable (Syafi’i, 2017, p.110)
which was pronunciation’s error in reading aloud. Then, linguistic category
taxonomy, surface strategy taxonomy, comparative taxonomy, communicative
effect taxonomy was the operational concept in this research.
For linguistic category taxonomy, the researcher decided the categories
as follows:
1. Students make errors in pronouncing vowels.
2. Students make errors in pronouncing consonants.
For surface strategy taxonomy, the researcher decided the categories as
follows:
1. Students make errors in form of omission.
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2. Students make errors in form of addition.
3. Students make errors in form of misinformation.
4. Students make errors in form of misordering.
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CHAPTER III
METHOD OF THE RESEARCH
A. The Research Design
In conducting this research, the researcher used descriptive quantitative.
It is describing the research problem through a description (Creswell, 2012,
p.13). It is also supported by the opinion of Gay (2012, p.7), who says that
descriptive study determines and describes the way things are. The researcher
who investigates descriptive quantitative research identifies the problem based
on trends in the field. Describing a trend means that the research problem can
be answered by a study in which the researcher seeks to find the tendency of
responses from individuals and how this tendency varies individual. For
example, to investigate pronunciation errors, the researcher can explore the
types of errors and present the result as the dominant type of error made by the
sample.
Anderson (1998) also states that the descriptive method defines as an
approach used to describe data. It collects numeric data from individuals using
instruments. Because it is a part of quantitative research, descriptive
quantitative uses statistical analysis to describe the problem.
As the explanation stated above, the researcher identified and measured
the variable which was pronunciation errors from the sides of two taxonomies.
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B. The Time and Location of the Research
This research was conducted on May-July, 2019 at SMA Negeri 8
Pekanbaru which is located at Abdul Muis street, Pattimura, Pekanbaru.
C. The Subject and Object of the Research
The subject of this research was the tenth-grade of social students at
SMA Negeri 8 Pekanbaru registered in the 2018/2019 academic year. While the
object of this research was types of pronunciation errors in reading aloud.
D. The Population and Sample of the Research
1. The Population of the Research
Creswell (2012, p.142) explains that a population is a group of
individuals who have the same characteristic. For instance, all the tenth-
grade classes would make up the population of the tenth-grade students.
Therefore, it is important to decide what group the researcher would like to
study.
This research decided the tenth-grade class at SMA Negeri 8
Pekanbaru as population. It consisted of 12 classes which were 8 science
and mathematics class, 3 social class, and 1 acceleration class. Each class
had 36 students whose different frequency between male and female
students. Then the total of students in the tenth-grade class was 432 students.
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Table III.1
The Population of the Tenth-grade Students at
SMA Negeri 8 Pekanbaru
No Classes Students
1 X IPA 1 36
2 X IPA 2 36
3 X IPA 3 36
4 X IPA 4 36
5 X IPA 5 36
6 X IPA 6 36
7 X IPA 7 36
8 X IPA 8 36
9 X IPS 1 36
10 X IPS 2 36
11 X IPS 3 36
12 X Acceleration Class 36
Total 12 Classes 432
2. The Sample of the Research
Because this research was quantitative design, the technique of
sampling that the researcher used was simple random sampling. In simple
random sampling, the researcher selected individuals from a list of the
population randomly, but it had characteristics since the individuals have an
equal chance to be a sample (Creswell, 2012, p.143; Cohen, Manion &
Morrison, 2005, p.100). Therefore, there were some considerations to
choose the sample as follows:
a. The problem of this research was found at the tenth-grade of
social class. Hence, the researcher took the sample from social
students. It helped the researcher to analyze and describe the
variable.
b. Because the tenth-grade of social has three classes that consisted
of 108 students and it is large, the researcher used the calculation
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from Arikunto (2010) which explains that if the number of
participants is more than 100, the researcher can take 10-15% or
20-25% for sampling. In this research, the researcher calculates
15% of tenth-grade of social class. Therefore, the number of
samples was 18 with 6 students for X IPS 1, 6 students for X IPS
2, and 6 students for X IPS 3.
Table III.2
The Sample of the Tenth-grade Social Class at
SMA Negeri 8 Pekanbaru
No. Classes Students Sample (15%)
1 X IPS 1 36 6
2 X IPS 2 36 6
3 X IPS 3 36 6
Total 108 18
E. The Technique of Data Collection
The technique for collecting data in this research was a test. According
to Cohen, Manion, and Morrison (2005, p.322), there are three kinds of test-
based the purpose of research. In this research, the researcher used a diagnostic
test. This type was appropriate with the research which focused on diagnosing
and describing pronunciation errors from the viewpoint of two taxonomies.
Therefore, the researcher gave the participant the same oral test. While they
read text aloud, the researcher recorded it. The recordings then were analyzed
after all of the participants read the text.




There was once (//) a young shepherd (//) boy who tended
his sheep at the foot of a mountain (//) near a dark forest.
It was rather (/()/) lonely for him all day, so he thought (//)
up a plan by which he could get a little company and some excitements
(/s/). He rushed (//) down toward the village (//) calling
(//) out, “Wolf (//)! Wolf!” Afterward, the villagers came out to meet
him and some of them stayed with him for a considerable (//) time.
This pleased the boy so much (//) that a few days afterward he tried
the same trick and the villagers came (//) again to help.
But shortly after, a wolf did come out from the forest and began
(//) to worry the sheep. The boy cried out, “Wolf! Wolf!” so much louder
than before. But this time the villagers who had been fooled twice before,
thought the boy was again deceiving (//) them. Consequently, nobody
came to help him.
So, the wolf made a good meal of the boy’s flock and when the boy
complained, the wise man of the village said (//): “A liar (//) would
not be believed, even (//) when he speaks the truth (//).”
(adapted from Look Ahead)
But, the researcher took only 20 words of the whole text which presented
20 different speech sounds. Those 20 words were arranged in the table below:
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Table III.3
The Distribution of the Speech Sounds in the Text
No.
Speech Sounds
Vowel Words Consonant Words
1 // // (considerable) // /// (he)
2 // // (mountain) // // (said)
3 // // (wolf) // // (rushed)
4 // // (calling) // // (even)
5 // // (deceiving) // // (once)
6 // // (truth) // // (shepherd)
7 // // (began) // /()/ (rather)
8 // // (came) // // (thought)
9 // /s/ (excitements) // // (village)
10 // // (liar) // // (much)
F. The Validity and Reliability of the Data
1. The Validity of the Data
The instrument that researchers used to investigate a problem should
be valid (Cohen, Manion, Keith, 2005, p. 105; Fraenkel, Wallen, & Hyun,
2012, p.147). Fraenkel, Wallen, & Hyun (2012, p.148) say that validity
refers to appropriateness, meaningfulness, correctness, and usefulness of the
inferences a researcher makes. In other words, the reason why validity is
important because the instrument can be accepted for all of the participants.
For example, to investigate a problem about pronunciation errors, the
researcher should give an appropriate text to be read aloud. The appropriate
text means that it is objective and suitable for the student. If students are in
the tenth-grade of social, the text should be given according to their ability
in pronouncing English words. But, it also should be remembered that the
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text is not too easy or difficult for them. Furthermore, the collected data
from the text can draw the correct conclusion.
2. The Reliability of the Data
Reliability is the consistency of two or more independent scores
provided by an instrument (Fraenkel, Wallen, & Hyun, 2012, p.162). It is
also a coefficient that explains whether an instrument that is used is reliable
or not. An instrument can be said reliable if the coefficient > 0.70
(Fraenkel, Wallen, & Hyun, 2012, p.157). But, if the coefficient is < 0.70,
the instrument is not reliable and cannot be used for the research.
In this research, the researcher measured the coefficient of reliability
by using the SPSS 23 version. The reliability of the instrument used was




Alpha N of Items
.932 20
Table III.4 showed that 0.932 as a reliability coefficient. It meant
that the instrument was reliable and could be used for data collection in this
research.
28
G. The Technique of Data Analysis
After collecting the data, the researcher listened to the recordings
carefully. It helped the researcher to identify every error of pronunciation and
describe them into appropriate indicators of two taxonomies. Moreover, the
researcher decided the dominant types of pronunciation error by using this
formulation (Sudjono, 1989) below:
= × 100%
In which:
P = percentage of error
f q = frequency of error
n = total of error





This research carried out the dominant type of pronunciation errors from
the side of two taxonomy, they were linguistic category taxonomy and surface
strategy taxonomy. Based on data presentation and data analysis in chapter IV, it
could be concluded that 18 the tenth-grade social students at SMA Negeri 8
Pekanbaru made 102 pronunciation errors during reading The Shepherd’s Boy
aloud. Linguistic category taxonomy got 63 errors in pronouncing vowels and 39
errors in pronouncing consonants. The item that became error mostly for vowel was
item 1 or  as in  (considerable), which was 16 errors. In surface
strategy taxonomy, students made 3 errors in omission, 4 errors besides, 35 errors
in misinformation, and 60 errors in misordering.
In linguistic category taxonomy, it could be concluded that errors in
pronouncing vowels got 61.76% and errors in pronouncing consonants got 38.24%.
Surface strategy taxonomy had 2.94% for the omission, 3.92% for addition, 34.31%
for misinformation, and 58.82% for misordering. In conclusion, error in
pronouncing vowel was domineering in linguistic category taxonomy and
misordering was the dominant error in surface strategy taxonomy.
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B. Suggestion
Since the curriculum had decided pronunciation as part of the main English
material, it was the responsibility of the teacher to teach it. Unfortunately, during
the teaching and learning process, students could not avoid making errors in
pronouncing words. Therefore, these suggestions were expected for teachers and
students to minimalize pronunciation errors.
1. For Teachers
a. A teacher could give them exercise regularly to practice student’s
pronunciation. As the research’s title, reading aloud is the answer
what teacher need.
b. If students mispronounced two words whose similar pronunciation,
the teacher could show them how to differentiate them.
c. As the curriculum had decided, a teacher should authorize students
to be self-learner. It would make students aware with their
pronunciation error and could resolve it their selves.
2. For Students
a. Students should be active and serious in learning pronunciation.
b. Students could practice their pronunciation by reading a short text
aloud habitually.
c. If students are confused about how to pronounce unfamiliar words,
they could listen to it from audio-dictionary.
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3. For Other Researchers
a. This research was expected to help other researchers who would like
to investigate pronunciation errors.
b. Since this research was still lack in many things and far from being
perfect, the researcher was expected that many researchers would
investigate the problem related to English pronunciation.
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Instrument of Students’ Pronunciation Errors
INSTRUMENT
READING ALOUD OF NARRATIVE TEXT
Direction:
1. The test is for scientific research only
2. There is no impact on your score in English subject
Instruction:
1. Read the text personally in 5-8 minutes.
2. Read aloud the text while it record.
The Shepherd’s Boy
There was once (//) a young shepherd (//) boy who tended his
sheep at the foot of a mountain (//) near a dark forest.
It was rather (/()/) lonely for him all day, so he thought (//) up a
plan by which he could get a little company and some excitements (/s/).
He rushed (//) down toward the village (//) calling (//) out, “Wolf
(//)! Wolf!” Afterward, the villagers came out to meet him and some of them
stayed with him for a considerable (//) time.
This pleased the boy so much (//) that a few days afterward he tried
the same trick and the villagers came (//) again to help.
But shortly after, a wolf actually did come out from the forest and began
(//) to worry the sheep. The boy cried out, “Wolf! Wolf!” so much louder
than before. But this time the villagers who had been fooled twice before, thought
the boy was again deceiving (//) them. Consequently, nobody came to help
him.
So, the wolf made a good meal of the boy’s flock and when the boy
complained, the wise man of the village said (//): “A liar (//) would not
be believed, even (//) when he speaks the truth (//).
APPENDIX 2
Students’ Pronunciation Errors assed by Rater
NAME : S1-Angela
CLASS : X IPS 1


















  (wolf) -





  (truth) -
  (began) -




  (liar) -
Consonants
  (he) -
  (said)  1 1
  (rushed) - 1 1






  (thought)  1 1
  (village) -
  (much) -
NAME : S2-Dirga
CLASS : X IPS 1
RUBRIC ANALYSIS OF PRONUNCIATION ERRORS
Speech















  (wolf)  1 1





  (truth)  1 1
  (began)  1 1





  (liar) - -
Consonants
  (he)  1 1
  (said)  1 1
  (rushed)  1 1
  (even) -





 () (rather) -
  (thought)  1 1
  (village)  1 1
  (much)  1 1
Table IV.1





Vowel Consonant Omission Addition Misinformation Misordering
1 Student 1 4 4 0 0 4 4
2 Student 2 10 8 1 0 10 7
3 Student 3 2 0 1 0 0 1
4 Student 4 3 2 1 0 1 3
5 Student 5 4 1 0 0 0 5
6 Student 6 5 5 0 2 3 5
7 Student 7 5 2 0 0 4 3
8 Student 8 5 2 0 0 0 7
9 Student 9 4 1 0 1 0 4
10 Student 10 3 0 0 0 0 3
11 Student 11 3 1 0 0 1 3
12 Student 12 3 2 0 0 1 4
13 Student 13 2 0 0 0 0 2
14 Student 14 1 0 0 0 0 1
15 Student 15 3 5 0 0 3 5
16 Student 16 7 5 0 1 6 5
17 Student 17 2 0 0 0 1 1
18 Student 18 3 3 0 0 3 3
Total










Vowel Consonant Omission Addition Misinformation Misordering
1 Student 1 4 2 0 0 2 4
2 Student 2 8 8 1 0 8 7
3 Student 3 2 0 1 0 0 1
4 Student 4 3 2 1 0 1 3
5 Student 5 2 1 0 0 0 3
6 Student 6 5 3 0 2 3 3
7 Student 7 3 2 0 0 2 3
8 Student 8 5 2 0 0 0 7
9 Student 9 2 1 0 1 0 2
10 Student 10 3 0 0 0 0 3
11 Student 11 3 1 0 0 1 3
12 Student 12 1 2 0 0 1 2
13 Student 13 2 0 0 0 0 2
14 Student 14 1 0 0 0 0 1
15 Student 15 1 5 0 0 3 3
16 Student 16 7 5 0 1 8 3
17 Student 17 2 0 0 0 1 1
18 Student 18 3 3 0 0 3 3
Total
57 37 3 4 33 54
94 94
Rater 2
Riski Amelia, M. Pd.
Table IV.2




                   
1 Student 1 1 1 0 1 1 0 0 0 0 0 0 1 1 0 0 0 0 1 0 0 7
2 Student 2 1 1 1 0 1 1 1 1 1 1 1 1 1 0 1 1 0 1 1 1 17
3 Student 3 1 1 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 2
4 Student 4 1 0 0 0 0 0 0 1 1 0 0 1 0 0 1 0 0 0 0 0 5
5 Student 5 1 0 0 1 0 0 0 0 1 0 0 0 0 0 0 0 0 1 0 0 4
6 Student 6 1 0 0 0 1 1 0 0 1 1 0 1 1 0 0 0 1 1 0 0 9
7 Student 7 1 1 0 0 0 0 0 1 1 0 0 0 0 0 1 0 0 1 0 0 6
8 Student 8 1 0 1 1 1 0 1 0 0 0 0 1 0 0 0 0 0 1 0 0 7
9 Student 9 1 0 1 0 1 0 0 0 0 0 0 0 1 0 0 0 0 0 0 0 4
10 Student 10 1 0 0 1 1 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 3
11 Student 11 1 0 0 0 1 0 0 1 0 0 0 0 0 0 0 0 0 1 0 0 4
12 Student 12 1 0 1 0 0 0 0 0 0 0 0 1 0 0 0 0 1 0 0 0 4
13 Student 13 1 0 0 0 1 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 2
14 Student 14 1 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 1
15 Student 15 0 1 1 0 0 0 0 0 0 0 1 1 0 0 1 0 1 1 0 0 7
16 Student 16 1 1 1 1 1 1 0 0 1 0 1 0 1 1 1 0 1 0 0 0 12
17 Student 17 0 0 0 1 0 0 0 0 1 0 0 0 0 0 0 0 0 0 0 0 2
18 Student 18 1 0 0 0 0 0 1 0 0 1 0 0 0 1 0 0 1 1 0 0 6




Satuan Pendidikan : SMA Negeri 8 Pekanbaru
Mata Pelajaran : Bahasa Inggris Reguler
Kelas/Program : X IPA dan IPS
KOMPETENSI INTI
 KI 1 : Menghayati dan mengamalkan ajaran agama yang dianutnya.
 KI 2 : Menunjukkan perilaku jujur, disiplin, tanggung jawab, peduli (gotong royong, kerja sama, toleran, damai), santun responsif,
dan pro-aktif dan menunjukkan sikap sebagai bagian dari solusi atas berbagai permasalahan dalam berinteraksi secara efektif dengan
lingkungan sosial dan alam serta menempatkan diri sebagai cerminan bangsa dalam pergaulan dunia.
 KI 3 : Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, prosedural berdasarkan rasa ingin tahunya tentang
ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban
terkait penyebab fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian yang spesifik sesuai bakat
dan minatnya untuk memecahkan masalah.
 KI 4 : Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait dengan pengembangan yang dipelajarinya
di sekolah secara mandiri, dan mampu menggunakan metoda sesuai kaidah keilmuan.
Standar
Kompetensi













3.1. Menerapkan fungsi sosial,
struktur teks dan unsur
kebahasaan teks interaksi
transaksional lisan dan tulis
yang melibatkan tindakan
memberi dan meminta informasi
terkait jati diri dan hubungan





 Siswa mengamati dialog/video
terkait jati diri dan hubungan
keluarga
Menanya
 Siswa menanyakan hal-hal












 Audio, video, dialog
 Internet



















4.1. Menyusun teks interaksi
transaksional lisan dan tulis
pendek dan sederhana yang
melibatkan tindakan memberi
dan meminta informasi terkait
jati diri, dengan memperhatikan
fungsi sosial, struktur teks dan
unsur kebahasaan yang benar
dan sesuai konteks
 Siswa membaca berbagai
sumber buku/internet untuk
memperdalam pemahaman
mereka tentang jati diri dan
hubungan keluarga
Mengasosiasi
 Siswa menyatukan pendapat
mereka dengan
kelompok/siswa lain tentang
jati diri dan hubungan
keluarga
Mengkomunikasi
 Siswa membuat sebuah
dialog/teks pendek tentang jati
diri dan hubungan keluarga
dekat, hobi,
kebiasaan
 Verba: be, have, go,
work, live (simple
present tense)
 Subject Pronoun: I,
You, They, We, She,
He, It
 Kata ganti posesif:
my, your, his, dsb.




















3.2. Menerapkan fungsi sosial,
struktur teks dan unsur
kebahasaan teks interaksi
interpersonal lisan dan tulis
yang melibatkan tindakan




4.2. Menyusun teks interaksi
interpersonal lisan dan tulis
sederhana yang melibatkan




struktur teks dan unsur
Mengamati




 Siswa menanyakan hal-hal
yang berkaitan dengan
tindakan memberi selamat dan
memuji
Mengeksplorasi

















 Audio, video, dialog
 Internet















kebahasaan yang benar dan
sesuai konteks
mereka tentang tindakan
memberi selamat dan memuji
Mengasosiasi
 Siswa menyatukan pendapat
mereka dengan
kelompok/siswa lain tentang
tindakan memberi selamat dan
memuji
Mengkomunikasi
 Siswa membuat sebuah
dialog/teks pendek tentang























3.3. Menerapkan fungsi sosial,
struktur teks dan unsur
kebahasaan teks interaksi








unsur kebahasaan be going to,
would like to)
4.3. Menyusun teks interaksi
transaksional lisan dan tulis
pendek dan sederhana yang
melibatkan tindakan memberi
dan meminta informasi terkait
terkait niat melakukan suatu
Mengamati
 Siswa mengamati dialog/video
terkait intention
Menanya




















dengan be going to





 Audio, video, dialog
 Internet














struktur teks dan unsur





























3.4. Membedakan fungsi sosial,
struktur teks dan unsur
kebahasaan beberapa teks
deskriptif lisan dan tulis dengan
memberi dan meminta
informasi terkait tempat wisata
dan bangunan bersejarah






sosial, struktur teks dan unsur
kebahasaan teks deskriptif




4.4.2.Menyusun teks deskriptif lisan





 Siswa mengamati video
tentang teks deskriptif
Menanya
 Siswa menanyakan hal-hal
yang berkaitan dengan teks
deskriptif
Mengeksplorasi
 Siswa membaca berbagai
sumber buku/internet untuk
memperdalam pemahaman
mereka tentang teks deskriptif
Mengasosiasi























































3.5. Membedakan fungsi sosial,




lisan dan tulis dengan memberi
dan meminta informasi terkait






sosial, struktur teks dan unsur
kebahasaan teks khusus dalam
bentuk pemberitahuan
(announcement)
4.5.2.Menyusun teks khusus dalam
bentuk pengumuman
(announcement), lisan dan
tulis, pendek dan sederhana
dengan memperhatikan fungsi
sosial, struktur teks dan unsur
kebahasaan, secara benar dan
sesuai konteks
Mengamati
 Siswa mengamati video
tentang announcement
Menanya















































3.6. Menerapkan fungsi sosial,
struktur teks dan unsur
kebahasaan teks interaksi




 Siswa mengamati video/dialog





































dian yang dilakukan/terjadi di





simple past tense vs present
perfect tense)
4.6. Menyusun teks interaksi
transaksional lisan dan tulis
pendek dan sederhana yang
melibatkan tindakan memberi
dan meminta informasi terkait
keadaan/tindakan/kegiatan/keja
dian yang dilakukan/terjadi di




struktur teks dan unsur
kebahasaan yang benar dan
sesuai konteks
 Siswa menanyakan hal-hal
yang berkaitan dengan simple
past tense dan present perfect
tense
Mengeksplorasi
 Siswa membaca berbagai
sumber buku/internet untuk
memperdalam pemahaman
mereka tentang simple past
tense dan present perfect tense
Mengasosiasi
 Siswa menyatukan pendapat
mereka dengan
kelompok/siswa lain tentang
simple past tense dan present
perfect tense
Mengkomunikasi
 Siswa membuat sebuah dialog
sederhana terkait kejadian




























3.7. Membedakan fungsi sosial,
struktur teks dan unsur
kebahasaan beberapa teks






 Siswa mengamati video
tentang peristiwa bersejarah
Menanya
 Siswa menanyakan hal-hal

































sosial, struktur teks dan unsur
kebahasaan teks recount lisan
dan tulis terkait peristiwa
bersejarah
4.7.2.Menyusun teks recount lisan




struktur teks, dan unsur
kebahasaan yang benar dan
sesuai konteks
Mengeksplorasi
 Siswa membaca berbagai
sumber buku/internet untuk
memperdalam pemahaman
mereka tentang teks recountt
Mengasosiasi





































3.8. Membedakan fungsi sosial,
struktur teks dan unsur
kebahasaan beberapa teks





4.8. Menangkap makna secara
kontekstual terkait fungsi sosial,
struktur teks dan unsur
kebahasaan teks naratif lisan
dan tulis, pendek dan sederhana
terkait legenda rakyat
Mengamati
 Siswa mengamati gambar
yang berhubungan dengan teks
naratif
Menanya
 Siswa menanyakan hal-hal
yang berkaitan dengan teks
naratif
Mengeksplorasi
 Siswa membaca berbagai
sumber buku/internet untuk
memperdalam pemahaman































































3.9. Menafsirkan fungsi sosial dan
unsur kebahasaan lirik lagu
terkait kehidupan remaja
SMA/MA/SMK/MAK
4.9. Menangkap makna terkait
fungsi sosial dan unsur




 Siswa mendengarkan sebuah
lagu
Menanya
 Siswa menanyakan hal-hal
yang berkaitan dengan lagu
tersebut
Mengeksplorasi
 Siswa membaca berbagai
sumber buku/internet untuk
memperdalam pemahaman
mereka tentang makna lagu
tersebut
Mengasosiasi
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